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Part I: Standards and Desired Understandings 
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Oklahoma State Standards 

 
This curriculum primarily targets Standard 7: Multimodal Literacy objectives: 
 

• 9.7.R.1: Students will analyze and evaluate the effectiveness of techniques used in a 
variety of written, oral, visual, digital, non-verbal, and interactive texts with a focus on 
persuasion and argument to generate and answer literal, interpretive, and applied 
questions to create new understandings. 

• 9.7.R.2, 10.7.R.2, 11.7.R.2, 12.7.R.2: Students will analyze the impact of selected media 
and formats on meaning. 

• 10.7.R.1: Students will analyze techniques used to achieve the intended rhetorical 
purposes in written, oral, visual, digital, non-verbal, and interactive texts to generate and 
answer interpretive and applied questions to new understandings. 

• 11.7.R.1: Students will analyze and evaluate the various techniques used to construct 
arguments in written, oral, visual, digital, non-verbal, and interactive texts, to generate 
and answer applied questions, and to create new understandings. 

• 12.7.R.1: Students will analyze and evaluate written, oral, visual, digital, non-verbal, and 
interactive texts in order to draw conclusions and defend arguments. 

• 9.7.W.1: Students will create a variety of multimodal content to engage specific 
audiences. 

• 10.7.W.1: Students will critique the sources of multimodal content. 
• 11.7.W.1: Students will design and develop multimodal content for a variety of purposes. 
• 12.7.W.1: Students will create multimodal content to communicate knowledge and 

defend arguments. 
• 9.7.W.2, 10.7.W.2, 11.7.W.2, 12.7.W.2: Students will create engaging visual and/or 

multimedia presentations, using a variety of media forms to enhance understanding of 
findings, reasoning, and evidence for diverse audiences. 

 
 
Other Oklahoma state standards also apply throughout the curriculum, though are not the main 
focus of this curriculum: 

• Standard 1: Speaking and Listening 
• Standard 3: Critical Reading and Critical Writing 
• Standard 5: Language 
• Standard 6: Research 
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Other goals of this curriculum include: 

 
Students will understand that: 
● Fake news did not arise in the 2016 election out of thin air 
● Fake news is not news that you disagree with or believe is untrue 
● Fake news is false information published to mislead readers 
● People believe fake news likely because of inherent biases 
● There are easy ways to identify fake news online 

 
Essential Questions: 
● What is fake news? 
● How do I identify fake news? 
● Why do people publish fake news? 
● Why do people fall for fake news? 
● How can I not fall for fake news? 
● Is fake news really a pressing issue? 

 
Students will know: 
● Key terms: fake news 
● The role of fake news in the 2016 election and beyond 

 
Students will be able to: 
● Discern fake news from credible news 

○ Analyze a news website and stories to determine veracity 
○ Evaluate sources and look critically at intended and derived meanings of sources 

● Begin to recognize their own biases and how those affect their interaction with news 
media 

  
  



  
 

6 

 
 
 
 
 

Part II: Assessments 

  



  
 

7 

Performance tasks: 

These assignments are designed for students to demonstrate that they understand the context and 
implications of fake news. Students should apply the skills and understandings they learn in class 
to these assignments. Teachers should introduce these assignments and set due dates as they see 
fit. Rubrics are provided, but teachers are free to use their own if preferred. Teachers may also 
modify assignments as they see fit to best benefit their specific classrooms and students’ needs. 
 

• Opinion column 
○ Teachers may want to require students write as if their columns will published in 

the school’s newspaper. Teachers may also want to consider assigning a 
multimedia component to this piece if it will be posted online. 

• Compare-and-contrast essay 
○ Student will analyze two news stories covering the same issue (one from a 

reputable news source and one from a less-reputable source). Teachers may 
provide articles to students or have students find their own stories to use. 

 
Other tasks: 

These tasks are intended as more informal skills and understanding checks for students. Teachers 
may also use other assignments or activities as they see fit; for example, teachers may choose to 
end class with “exit tickets” where students will write a short answer to a teacher’s question 
before leaving. 
 
● Participate in classroom discussions (throughout) 
● Analyze a political cartoon and create their own (Lesson 3) 
● Fact-checking worksheet 
● Journal entry on students’ own biases 
● Roleplaying activity 
● Skill check: Buzzfeed weekly fake news quizzes (Debunked: 

https://www.buzzfeed.com/badge/debunked). Buzzfeed may be blocked on some schools’ 
computers, but if teachers are able to, these are fun, timely quizzes posted regularly on 
Buzzfeed. Classes can take them together and discuss each question, or students can take 
them independently. 

 
Self-assessment: 

These writing assignments are opportunities for students to reflect over what they know and 
think about fake news at the beginning and end of each unit. Students can measure their own 
progress, and teachers can see growth if they choose to collect them. 
 
● Beginning of unit: reflect on what you think fake news means and what you think about 

it. 
● End of unit: reflect on same  
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Assignment: Compare and contrast essay 

Objective: To write an essay in which you compare and contrast the content of two news article 
on the same or related topics. 
 
Directions: You will write a compare and contrast essay analyzing two news articles on the same 
or related topics. One article should come from a fake news website, and one should come from 
a credible news outlet. You should read each article carefully and make notes about their 
characteristics. Use the strategies learned in class to fact-check each article and evaluate their 
websites. Use sites like Media Bias/Fact Check, Snopes, or PolitiFact or other reputable news 
outlets to fact-check. You should demonstrate that you understand the differences between fake 
and credible news and that you can apply strategies for evaluating sources to new situations. 
Make a final determination on which article is the more trustworthy based on your analysis.  
 
Story examples: 
https://americatalks.com/health/measles-spread-by-the-vaccinated-government-research-
confirms-2/ and https://www.apnews.com/abc0d7c492c94df7bac85a47268bc489 
 
Rubric:  
 Points 
Introduction and thesis: 
Does the student grab the reader’s attention in the introduction? 
Is the thesis clearly stated? 

 
 
                                     /15 

Structure: 
Is the essay logically organized? 
Are there clear transitions between paragraphs? 

 
 
                                     /10 

Information: 
Does the student analyze two different sources? 
Are the sources thematically linked? 
Does the student identify and explain differences and similarities 
of each source?  

 
 
 
 
                                     /30 

Sources: 
Does the student use relevant information to support claims? 
Does the student use reliable sources? (except when referring 
directly to fake news story) 

 
 
 
                                     /20 

Conclusion: 
Does the student wrap up the paper and restate the thesis? 
Does the student make a clear determination on which story is 
more trustworthy? 
Does the student explain their final judgment? 

 
 
 
 
                                     /15 

Grammar/style: 
Is the paper grammatically correct? 
Does the student use an appropriate tone throughout the essay? 
(written in third person, avoids slang and casual language) 

 
 
 
                                     /10 

 
          Points total:                    /100  
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Assignment: Opinion Column 

Objective: To write a well-reasoned opinion piece reflecting your opinion about a fake news 
topic, using the skills learned throughout the unit. 
 
Directions: You will clearly state your opinion on a fake news topic below in an opinion column. 
The column should use facts we learned in class and your own outside research using credible 
sources to back up your opinion. State your opinion early in the column, and use the rest of the 
column to support your opinion with evidence. You should use and explain relevant background 
information in your column and conclude with an appropriate call to action. The column should 
be 400-600 words.  
 
Topics (choose one only): 

• How is fake news affecting people’s trust in the news media today? 
• How do you think fake news will affect news media in the future? 
• What do you think young people can do about fake news? 
• How can students use social media to fight against fake news? 

 
Rubric (adapted from The Learning Network at The New York Times): 
 Points 
Organization: 
Does the column start with an attention-grabbing hook? 
Is the evidence presented logically with clear transitions? 
Does the column end with a call to action? 

 
 
 
                                             /20 

Viewpoint: 
Does the column have a clearly stated opinion? 
Does the student stick to the same opinion throughout the 
column? 

 
 
 
                                             /20 

Evidence: 
Does the student use relevant and reliable evidence? 
Does the evidence come from credible sources? 
Is the evidence compelling? 

 
 
 
                                             /20 

Analysis/persuasion: 
Does the student use appropriate persuasive language? 
Does the student explain and analyze the evidence? 
Is there relevant background information? 

 
 
 
                                             /20 

Language/grammar: 
Does the student use correct AP style? 
Is the grammar correct throughout? 
Are the tone and word choices appropriate? 
Is the column within the word count? 

 
 
 
 
                                             /20 

 
         Points total:                     /100 
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Lesson 1: Introduction to fake news 

Objectives:  
● Students will identify the basic definition of fake news. 
● Students will connect the history of unreliable journalism to present-day fake news. 

 
Step-by-step lesson: 

1. Ask students to reflect on what fake news means to them and write down their thoughts. 
Some questions they can consider: What do they think fake news is? Where have they 
heard the term before? Do they think it’s important? What do they think counts as fake 
news? Can they think of any examples? This reflection will be an important element of 
self-assessment that will pair with an end-of-unit reflection on the same topic. 

2. Ask students to discuss their thoughts with a partner and compare what they’ve written. 
Once students have had sufficient time to discuss, ask each group to share briefly with the 
rest of the class. 

3. Discuss what fake news is, emphasizing that it is verifiably false information published to 
deceive readers and turn a profit. Share examples with students. Lists of fake news 
websites may be found on the following websites as well as on p. of this curriculum: 

a. https://mediabiasfactcheck.com/ 
b. https://github.com/BigMcLargeHuge/opensources/blob/master/sources/sources.cs

v. 
4. Explain to students that fake news did not arise out of isolation. Connect fake news to 

historical hoaxes in newspapers, from authors like Jonathan Swift or Mark Twain, and to 
yellow journalism in the late 19th and early 20th centuries. The term “fake news” used to 
also refer to satire news, such as The Colbert Report; you may show a clip of the show to 
illustrate how this type of news (which still uses hard facts) differs from falsified news 
reporting. 

5. Introduce fake news in the 2016 election. As homework, ask them to think about how 
they encountered fake news during the 2016 election. Can they remember or bring in any 
specific examples, either from fake news sources or coverage from credible sources? 

 
Connect this lesson to popular media: 
In Harry Potter and the Goblet of Fire by J.K. Rowling, journalist Rita Skeeter displays flagrant 
disregard for good journalism practices. Her stories about Harry are almost completely untrue 
and fabricated, despite Harry correcting her directly in interviews. For example, she writes that 
he is younger than he really is and fabricates quotes. Ask students to talk about this example and 
how it relates to today’s discussions and worries of fake news.  
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Lesson 2: Fake news in the 2016 election 

Objectives: 
● Students will classify the types of online users who shared fake news stories during the 

2016 election. 
● Students will discuss fake news’ role in the 2016 election. 

 
Step-by-step lesson: 

1. Ask students to share the news stories from the 2016 election they found online. Discuss 
with students what trends they see in the stories--what kind of subjects are covered, who 
the stories favor, etc. 

2. In addition to examples students brought in, you may want to discuss other examples of 
fakes news from 2016: Pizzagate, reports that Pope Francis had endorsed then-candidate 
Trump, an FBI agent connected to Hillary Clinton’s email leaks was found dead, etc. 
Specifically emphasize Pizzagate as a fake news story that had real-world implications: 
the rumor that a pedophilia ring run by Hilary Clinton operated out of a pizza parlor in 
Washington, D.C., which led an armed man to go to the restaurant to help break up this 
supposed ring.  

3. Explain the most recent findings on demographics who shared and interacted with fake 
news: 

a. Those who shared fake news tended to be heavy Internet users, especially heavy 
Facebook users 

b. Fake news stories tend to be pro-Trump and pro-conservative causes 
c. Republicans and self-identified independents tended to share more stories than 

Democrats 
d. People 65 and over shared more fake news stories than other age groups 
e. Most fake news was shared by “megasharers.” Most people didn’t share any fake 

news, but those who did tended to share a lot, especially on Twitter. 
f. Many online and social media users saw fake news stories, but few interacted 

with it and people tended not to see much on their feeds. 
4. Discuss with students what they think of these findings. Are they consistent with their 

observations and experiences? Are the findings surprising or expected? Is there anything 
that particularly sticks out to them? 

5. Some people (scholars and non-scholars alike) think that Trump won the election because 
of fake news. Others think that fake news didn’t make that much of a difference, given its 
limited sharing and engagement on social media. Discuss these different views with 
students. What do they think? Did fake news make a difference? Does it matter if it did? 

6. You also may discuss with your students that mainstream news outlets reported on fake 
news. For example, the Washington Post covered the Pizzagate rumors and subsequent 
incident. What effect might this have had? Do they think this coverage may have helped 
prove fake news stories wrong or did it give more attention and credence to stories that 
may not have gotten much attention otherwise? What could or should the mainstream 
media have done better? 

7. Wrap up class by taking an informal poll: How much did it matter if fake news played a 
part in the election? Raise a fist for “not at all” to five fingers for “it mattered a lot.” 
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Lesson 3: What fake news isn’t 

Objectives: 
● Students will differentiate among other meanings assigned to the term “fake news.” 

 
Step-by-step lesson: 

1. Review with students what fake news is: purposefully false news stories written to 
mislead readers. Fake news sites are often more interested in generating ad revenue and 
tricking readers than imparting actual information. They also can be disproven by 
information from credible sources. 

2. Ask students where else they have encountered the term “fake news.” Students will likely 
bring up President Trump or people on social media sites using the term to refer to 
mainstream news organizations and their reporting. To illustrate these points, you might 
show examples of tweets from Trump’s Twitter feed or clips from his rallies (Examples: 
Trump calls CNN fake news https://www.youtube.com/watch?v=LxESGtZwUi0 and 
rally in Indiana https://www.youtube.com/watch?v=DjJQ8wF07tU). 

3. Explain to students that Trump often labels news as fake when he disagrees with it, when 
the news reveals unflattering portraits of him and his actions, or when the news 
contradicts messages and statements he has made. Ask them to think about why he might 
be motivated to do this. Emphasize that it is important to understand how other people 
use the term “fake news,” as people across the Internet use the term in a similar way to 
President Trump, even when the news is not false. 

4. It may be important to discuss with your students at this point that identifying fake news 
isn’t a matter of political preferences. While much of fake news is biased toward 
conservative politics, sites publishing liberal-leaning fake news exist as well. (Should this 
go here?) 

5. For homework, ask students to look at this political cartoon by Matt Wuerker for 
Politico: https://www.politico.com/gallery/2016/12/december-2016-002382?slide=0. 
Have them write a short analysis of what message they think the cartoonist is trying to 
convey. Can they come up with another metaphor for fake news? Have them sketch their 
own cartoon. 

 
Connect this lesson to popular media: 
Consider the distorted media coverage in The Hunger Games by the Capitol. People behind the 
televised broadcasts of the games and other interviews orchestrated carefully what was show, 
what was not shown, and how people and events were shown. This coverage was distorted and 
not often true to what was actually going on. Does this count as “fake news”? Why or why not? 
What motivations did the Capitol have to doctor their coverage like this?  
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Lesson 4: Why does fake news exist? 

Objectives: 
• Students will identify sources of fake news. 
• Students will discuss motivations for publishing fake news online. 

 
Step-by-step lesson: 

1. Have students discuss with a partner their thoughts on the political cartoon and compare 
their own political cartoons. Once students have had sufficient time to discuss, ask them 
to share their thoughts and their partner’s thoughts with the class. 

2. Briefly discuss the types of unreliable information portrayed in the illustration. Ask 
students why they think people might publish these various types of misinformation, 
particularly fake news. 

3. Ask students to think about what fake news organizations would gain and how they might 
benefit from people reading the stories they publish. Their answers may include monetary 
gain, promotion of a certain idea or worldview, or increasing hostility toward a certain 
group or idea. Ask students how these goals may differ from more credible and less 
biased sources. 

4. Explain that fake news tends to fall into the following categories: 
a. Propaganda 

i. Russia was involved in a number of campaigns to spread misinformation 
during the 2016 election. They are also involved with sowing discord 
among pro- and anti-vaccine proponents online. 

ii. Some U.S. websites disseminate propaganda as well. 
b. Sites that use sensationalist, click-bait headlines and fake stories to generate ad 

revenue by attracting more readers 
i. For example, during the 2016 election, a Macedonian teenager made over 

$16,000 dollars in just a few months from running fake news websites. He 
published pro-Trump stories because those readers were more likely to 
share the stories. 

c. Sites that distort and/or embellish factual narratives to promote particular biases 
and agendas 

i. Sites like Infowars that promote conspiracy theories and extreme views) 
d. Sites attempting to entertain through media hoaxing 

i. These sites will usually have a disclaimer in the footer of the website or on 
an “About” page, though they can be more subtle than a site like The 
Onion 

5. Ask students to discuss with a partner or small group which category they think is the 
most or least harmful and why. How do websites in each category benefit from sharing 
fake news stories? 
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Lesson 5: Fact-Checking  

Objectives: 
• Students will determine what steps to take when fact-checking claims online. 

 
Step-by-step lesson: 

1. Watch “The Facts about Fact Checking: Crash Course Navigating Digital Information 
#2” on YouTube: 
https://www.youtube.com/watch?v=EZsaA0w_0z0&list=PLv7oIf2z2xkmkGukutTI2Sfr-
nTU8K6Go (13:54). This video provides a good and succinct overview of how to verify 
claims made online. 

2. Students will then pair up and apply the three steps outlined in the video to two news 
stories. One story should come from a reputable and unbiased source, such as the 
Associated Press, and one should come from a very biased source that fabricates 
information. (Examples include https://www.infowars.com/notre-dame-fire-may-be-
occult-ritual-says-investigative-journalist/ or 
https://www.thegatewaypundit.com/2019/04/americas-rage-where-are-the-investigations-
into-hillary-emails-clinton-foundation-uranium-one-agt-intl-obama-fbi-and-doj-crimes/. 
You may want to find stories that are more timely and/or relevant to your class.) 

3. For each story, students should begin by marking all checkable facts. Can they verify 
these facts with other reputable sources? (A reputable source here can include credible 
news outlets—see list in Part IV.) 

4. Students should also consider the following questions:  
a. Who is behind the information? Who are the reporter and the publisher? 
b. What are their implied or stated motivations? 
c. What evidence do they cite for the claims they make?  
d. What do other sources say about the organization and its claims?  
e. Can you find the same facts and quotes from other news sources covering the 

same thing?  
f. What is the student’s final determination of whether this story can be trusted or 

not? 
5. For homework, students can complete the worksheet and be prepared to discuss their 

findings the next day. 
 
Connect this lesson to popular media: 
Daniel Radcliffe (who played Harry Potter in the Harry Potter movies) recently played a fact 
checker in the Broadway show “The Lifespan of a Fact.” He spent a day at The New Yorker fact 
checking office as research for this role. Your students may enjoy reading the article that details 
his experience: “Daniel Radcliffe and the Art of the Fact Check” by Michael Schulman. The 
article can be found online at https://www.newyorker.com/magazine/2018/10/15/daniel-
radcliffe-and-the-art-of-the-fact-check. (Note: there is one curse word used in a quote from 
Radcliffe.) 
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Lesson 6: Fact-Checking follow-up 

Objective: 
• Students will determine what steps to take when fact-checking claims online. 
• Students will evaluate websites to determine reliability and credibility. 

 
Step-by-step lesson: 

1. Discuss the students’ fact checking findings from the day before. What noticeable 
differences did they find? Which article seems most reliable and why? What other 
observations or insights do they have? 

2. As John Green states in his video, it would be difficult, if not impossible, to follow this 
process to check every source, story, and claim we encounter online. What ways can 
students think of to make this process easier or faster so they can find information they 
can trust? Of, if they can’t think of faster ways, what do they think about taking the extra 
time to verify claims and stories? 

3. Introduce the Snopes, Politifact, and Media Bias/Fact Check websites. These websites are 
trusted sources to check information online. Each website seeks to present the most 
accurate and objective information by using the most recent information and constantly 
checking themselves for bias. 

a. Snopes fact-checks urban legends, news, viral stories, and other hoaxes online. 
b. Politifact is most helpful for political information.  
c. Media Bias/Fact Check evaluates bias in news sources across the Internet by 

looking at wording and headlines, factual sourcing, story choices, and party 
affiliation to determine a source’s credibility. 

4. Allow students to explore each of these sites on their own. Once sufficient time has 
passed for students to have a chance to look at each site, ask them to share their thoughts. 
How reliable do students think these sites are? How useful do students think they are? 
What situation can they think of in which they might use one of these sites? 

5. Next, show students side-by-side comparisons of the homepages of the websites each 
story came from. Ask them to compare features such as section topics, headlines, the 
types of ads run (if any), the URL, etc. Are the headlines objective or do they use leading 
or emotionally charged language?  

a. Characteristics to be aware of: 
i. Fake news website may have limited sections and menu options; those that 

are there may be narrowly focused and biased.  
ii. The URL may spoof a credible news website, like the site https://abcnews-

us.com, or try to pass itself off as a legitimate website, like 
https://eutimes.net.  

iii. Ads may be spam or scam ads, clickbait articles, or otherwise suspicious 
or use loaded words.  

iv. Fake news websites typically run headlines that use emotional language, 
stereotypes, or leading words that clearly indicate their bias, while credible 
sources will use more objective language with minimal bias. 

6. For more information, see Michael A. Caulfield’s online book Web Literacy for Student 
Fact Checkers, available for free at https://webliteracy.pressbooks.com/front-matter/web-
strategies-for-student-fact-checkers/ (https://infoliteracy.keeganslw.com/week-2/).  
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Lesson 7: Biases 

Objective: 
• Students will identify their own biases. 
• Students will recognize that biases are natural. 

 
Step-by-step lesson: 

1. Begin by showing students the video “Peanut Butter, Jelly and Racism” by the New York 
Times: https://www.nytimes.com/video/who-me-biased (video suggestion found at 
https://humaneeducation.org/blog/2017/9-resources-teaching-unconscious-bias/). The 
video succinctly introduces implicit bias in an easy-to-understand and visually interesting 
way. You may follow up this video with the second in the series: “Check Our Bias to 
Wreck Our Bias.” While these two video mostly deal with race and racial bias, it can 
apply to any other area where bias exists: political affiliation, religious beliefs, gender, 
age, weight, socioeconomic status, etc. If the New York Times website is not available on 
your school’s computers, then briefly discuss with students the idea of implicit bias—that 
everyone is holds certain ideas, beliefs, and opinions about how the world operates based 
on their experience and group membership, and that these worldviews are natural and 
innate. 

2. It is important to explain to make sure students understand that everyone has these biases, 
even if they think they don’t. To demonstrate this, ask students to write out a list of 
different groups they belong to or identify with: student in this class, girl, boy, daughter, 
son, white, black, Native American, soccer player, liberal, conservative, gay, straight, 
American, Oklahoman, Christian, Muslim, etc. 

3. When students have finished, discuss with students how they think their self-identified 
group memberships may affect how they view the world. By being part of different 
groups, students have had specific experiences and come in contact with specific 
messaging that has subconsciously shaped their worldviews. 

4. For homework, ask students to pick one of those identities and write a journal entry on 
how they think that has affected them and how they see the world. For example, an only 
child would have different family experiences than a child with multiple siblings. 
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Lesson 8: Bias and the news 

Objectives: 
• Students will connect bias to interacting with the news. 
• Students will connect consumer bias to the appeal of fake news. 

 
Step-by-step lesson plan: 

1. Begin by reviewing the lesson on biases from the class before. Clarify any questions 
students may have about bias, and remind students that bias is normal and common. 
Explain that bias shapes how we view the world and how we make sense of what we 
encounter every single day, including the news. 

2. Explain to students that sometimes what people read in the news might not match up with 
how they perceive the world. The news may present narratives that seem run counter to 
their expectations of how the world works or highlight negative actions or consequences 
by people or institutions they belong to or think highly of. This could include, for 
example, a news story that covers possible unethical or illegal activity by a politician or 
celebrity. Researchers have identified patterns in how people read and interact with news 
that seems contrary or threatening to their worldviews. Broadly, these include: 

a. People may feel that this news is unnecessarily hostile or biased against them and 
their beliefs. People may take this type of perceived attack personally and react 
strongly against the particular story or news outlet. 

b. People may not believe news that contradicts their worldviews, even when the 
information is correct. Instead, sometimes people will hold on even more strongly 
to their opinions and worldviews when it seems that they may be under attack. 

c. People also tend to believe and seek out news that confirms their worldviews 
because it is more comfortable to see those beliefs upheld in the media than 
contradicted. 

3. Make sure students know that these are normal and common reactions to the news, and 
that these occur regardless of someone’s political, religious, or socioeconomic 
affiliations. 

4. Connect these tendencies to fake news. Fake news may present an alternative to people 
who feel confused, threatened, or hostile towards other news sources. Fake news may 
serve to confirm someone’s worldviews or offer a more soothing explanation for an event 
covered by other, more credible outlets. For example, if a fake news story portrays 
President Trump in a positive light, someone who supports him may more readily accept 
that story as true over a story from a credible source that highlights something unsavory 
about him. 

5. Ask students what they think of these explanations for why people may choose 
alternative, false narratives of news events over credible accounts. How does this match 
or not match their own experiences? Do they think this offers a reasonable explanation 
for why people might be attracted to fake news? Why or why not? 
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Lesson 9: Roleplaying activity 

Objectives: 
• Students will apply their knowledge about fake news to real-world scenarios. 

 
Step-by-step lesson plan: 

1. Roleplaying activity: In this activity, students will apply what they’ve learned to an 
imagined scenario. Ask students to find a partner or assign partners and act out one of the 
following scenarios. Students may roleplay just in groups, present their roleplay, or write 
out a script to be turned in. 

a. Scenario 1: Ask students to imagine that they are at Thanksgiving dinner and one 
of their relatives starts to talk about a source the student knows to be unreliable 
and fake. Assign one person to the role of the relative. Have students play out this 
conversation. What would the relative say in defense of their news source? What 
would the student say? This will be a good opportunity for students to 
demonstrate that they understand bias and people’s attraction to fake news. 

b. Scenario 2: Ask students to imagine that they see one of their friends sharing a 
news article from a site they know is unreliable. Have one person act the part of 
the student sharing the article and one act the part of the student who sees it in 
their feed. While sometimes we choose not to comment or send a message when 
we see fake news in our social media feeds, have students imagine that they do in 
this scenario. How do they comment or respond to their friend? What might their 
conversation be? 

2. If time permits, ask students once they’ve completed this activity to debrief. What did 
they think? What parts were challenging or easy about imagining this conversation? What 
would they do the same or differently in the real world? What do they think broadly of 
confronting people who share fake news? 
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Lesson 10: Wrap-Up 

Objectives: 
• Students will discuss how fake news may influence the future of news media. 
• Students will discuss how they personally can continue to fight fake news. 

 
Step-by-step lesson plan: 

1. Begin class by asking students to reflect on what fake news means to them and write 
down their thoughts. Some questions they can consider: What do they think fake news is? 
Do they think it’s important? What do they think counts as fake news? Can they think of 
any examples? Have their thoughts on fake news changed since the beginning of the unit? 
This reflection is the second part of students’ self-assessment that pairs with the 
reflection on the same topic from the beginning of the unit. 

2. Ask students to discuss their thought with a partner. Where do their opinions align and 
where do they converge? How do their final thoughts on fake news compare? 

3. Have students share their thoughts with the class at large. 
4. Now that students have learned about the context and historical background of fake news, 

talk to them about what this means for the future. What will fake news look like in the 
future? How will people continue to fight its spread online? Depending on your specific 
class, different ideas for discussions are listed below. Adjust discussion topics as needed, 
as the goal for this lesson is only for them to start applying what they’ve learned to the 
future of news media.  

a. You might mention current efforts to fight fake news and other disinformation 
online: Facebook has and is continuing to crack down on fake news sources, 
Ukraine has integrated media literacy education into classrooms, and even Russia 
has banned fake news online (though this move could be considered more 
censorship than protection). Have students think about what they think will play a 
larger part in fighting fake news: educating readers, actions taken by social media 
platforms, or actions taken by governments. In a perfect world, which one would 
work best? Based on reality, which one seems most likely to succeed? 

b. You may ask students how they envision fake news affecting the news landscape 
in the future. Will it be a problem in future elections? How will new social media 
trends and platforms and new technology affect fake news? 

c. Depending on your class, you may ask students about the implications of fighting 
fake news online on First Amendment protections of free speech and free press. 
What role do individuals have in confronting fake news? What roles do news 
outlets, social media platforms, and government organizations play? What roles 
should they or should they not play in confronting fake news? (These questions 
may be more appropriate for juniors and seniors or advanced classes.) 

d. For a newspaper class, ask students to think about what the staff can do at your 
school to bring awareness to fake news. Could you dedicate an issue of your 
paper to fake news? Could you publish the opinion columns students have 
written? 

5. As one last activity, ask students to think about one action they can commit to taking 
when they come across fake news online. Students may be turn in their answers, or you 
can write the list on the board or a poster for the classroom.  



  
 

21 

 
 
 
 
 

Part IV: Extra materials 
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List of terms and definitions 

 
Bias: prejudice for or against something; usually implicit 
 
Click-bait headline: sensationalist headline designed to pique readers’ interest, usually 
containing an emotional and attention-grabbing hook with few, if any, details 
 
Conspiracy theory: an explanation for an event or series of events that claims a covert agent is 
responsible for the event through the use of false or distorted claims 
 
Credible news: factual news reporting that can be verified 
 
Fact-checking: a systematic verification of claims 
 
Fake news: verifiably false stories intended to deceive readers 
 
Mainstream media: traditional news and media outlets that, while possibly biased, have a high 
level of accurate reporting 
 
Media hoax: a purposely false story intended to trick readers for entertainment or satire purposes 
 
Media literacy: the capacity to access, analyze and evaluate the power of the images, sounds and 
messages 
 
Megasharers: a term coined to describe the small social media users who shared the majority of 
fake news online 
 
Propaganda: information that is usually biased, manipulative, or misleading spread to convince 
an audience of a certain point of view or action, usually political and sometimes state-sponsored 
 
Satire: use of humor, hyperbole, and ridicule in media to reveal a truth, paradox, or other insight 
about the world 
 
Yellow journalism: sensational newspapers and news reporting from the late eighteenth and early 
nineteenth centuries 
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List of news websites 

 
Fake and conspiracy websites: 
(Please note that these websites were active as of May 2019. Many purely fake news websites 
are short lived, so please note that this list is not exhaustive and subject to change. Use caution 
when visiting fake news websites or showing them in class, as some may use insensitive and 
offensive language.) 

• Infowars: https://www.infowars.com 
• American Patriot Daily: https://www.americanpatriotdaily.com 
• America’s Freedom Fighters: https://americasfreedomfighters.com 
• Conservative Post: https://conservativepost.com 
• The New Observer: http://newobserveronline.com 
• 21st Century Wire: https://21stcenturywire.com 
• Natural News: https://www.naturalnews.com 
• Real News 24:  http://www.realnews24.com 
• EU Times: https://www.eutimes.net 
• Breitbart: https://www.breitbart.com 

 
Credible websites: 
(These websites include those widely considered to have a high level of accuracy in reporting 
and minimal bias. Where bias exists in these sources, it does not affect accuracy or reliability.) 

• New York Times: https://nytimes.com  
• Washington Post: https://washingtonpost.com  
• AP News: https://apnews.com  
• NPR: https://npr.org  
• BBC: https://bbc.com  
• Wall Street Journal: https://wsj.com  
• ABC: https://abcnews.go.com  
• CNN: https://cnn.com  
• Reuters: https://reuters.com  

 
Satire and hoax websites: 

• The Onion: https://www.theonion.com 
• The New Yorker Borowitz Report: https://www.newyorker.com/humor/borowitz-report  
• Clickhole: https://www.clickhole.com  
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Citations and online resources 

 
Lesson 1: 

• List of credible and unreliable sources:  
https://mediabiasfactcheck.com/ 

• Open-source list of unreliable news websites: 
https://github.com/BigMcLargeHuge/opensources/blob/master/sources/sources.csv#L394 
(copy and paste URL into browser) 

• “Welcome to the era of fake news” by Albright, J., in Media and Communication, 5(2), 
2017 

• “Social media and fake news in the 2016 election,” by Allcott, H. & Gentzkow, M., in 
Journal of Economic Perspectives 31(2), 2017 

• “When fake news becomes real: combined exposure to multiple news sources and 
political attitudes of inefficacy, alienation, and cynicism” by Balmas, M., in 
Communication Research 41(3), 2017 

• Yellow Journalism: Puncturing the Myths, Defining the Legaices by Campbell, W.J., 
2001  

• “A family of falsehoods: Deception, media hoaxes and fake news” by Finneman, T., & 
Thomas, R.J., in Newspaper Research Journal 39(3), 2018  

• “Not your grandpa’s hoax: A comparative history of fake news” by Gorbach, J. in 
American Journalism 35(2), 2018  

• “The small, disloyal fake news audience: The role of audience availability in fake news 
consumption” by Nelson, J.L. & Taneja, H., in New Media and Society 20(10), 2018 

 
Lesson 2: 

• “Pizzagate: From rumor, to hashtag, to gunfire in D.C.,” by Marc Fisher, John Woodrow 
Cox and Peter Hermann: https://www.washingtonpost.com/local/pizzagate-from-rumor-
to-hashtag-to-gunfire-in-dc/2016/12/06/4c7def50-bbd4-11e6-94ac-
3d324840106c_story.html?utm_term=.06644bdd8fca 

• Allcott & Gentzkow, 2017 
• “Less than you think: Prevalence and predictors of fake news dissemination on 

Facebook” by Guess, A., Nagler, J., & Tucker, J., in Science Advances 5(1), 2019  
• Nelson & Taneja, 2018 
• “An Examination of the 2016 Electorate, Based on Validated Voters,” Pew Research 

Center, 2018: http://www.people-press.org/2018/08/09/an-examination-of-the-2016-
electorate-based-on-validated-voters/ 

 
Lesson 3: 

• Examples of President Trump calling the media “fake news”: 
https://www.youtube.com/watch?v=LxESGtZwUi0 
https://www.youtube.com/watch?v=DjJQ8wF07tU 

• Trump’s Twitter account: http://twitter.com/realDonaldTrump 
• Matt Wuerker political cartoon: https://www.politico.com/gallery/2016/12/december-

2016-002382?slide=0 
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Lesson 4: 

• Example of Russia propaganda efforts: “Russian Trolls Used Vaccine Debate to Sow 
Discord, Study Finds” by  Donald G. McNeil Jr. 
https://www.nytimes.com/2018/08/23/health/russian-trolls-vaccines.html 

• Nelson & Taneja, 2018 
• “F for Fake: propaganda! hoaxing! hacking! partisanship! and activism! in the fake news 

ecology” by Reilly, I., in The Journal of American Culture 41(2), 2018 
 
Lesson 5: 

• “The Facts about Fact Checking” video: 
https://www.youtube.com/watch?v=EZsaA0w_0z0&list=PLv7oIf2z2xkmkGukutTI2Sfr-
nTU8K6Go  

 
Lesson 6: 

• Snopes: https://snopes.com  
• Politifact: https://politifact.com  
• Media Bias/Fact Check: https://mediabiasfactcheck.com 
• Caulfield, M.A. Web Literacy for Student Fact Checkers. 

https://webliteracy.pressbooks.com/front-matter/web-strategies-for-student-fact-
checkers/. (Source referenced on https://infoliteracy.keeganslw.com/week-2/)  

 
Lesson 7: 

• New York Times implicit bias series: 
https://www.nytimes.com/video/who-me-biased (vidoes suggested by 
https://humaneeducation.org/blog/2017/9-resources-teaching-unconscious-bias/) 

 
Lesson 8: 

• Mass Communication Theory: Foundations, Ferment, and Future, 7th Edition by Baran, 
S.J. & Davis, D.K., 2015 

• “Elaboration of the hostile media phenomenon: The roles of involvement, media 
skepticism, congruency of perceived media influence, and perceived opinion climate” by 
Choi, J., Yang, M., & Chang, J.J., in Communication Research 36(1), 2009 

• Gorbach, 2018 
• Guess et al., 2019 
• Nelson, J.L. & Taneja, H. (2018) 
• Sensemaking in Organizations by Weick, K.E., 1995 

 
Lesson 10: 

• “Russia Criminalizes The Spread Of Online News Which 'Disrespects' The Government” 
by Shannon van Sant:  
https://www.npr.org/2019/03/18/704600310/russia-criminalizes-the-spread-of-online-
news-which-disrespects-the-government 

• “Students In Ukraine Learn How To Spot Fake Stories, Propaganda And Hate Speech” 
by Sasha Ingber: 
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https://www.npr.org/2019/03/22/705809811/students-in-ukraine-learn-how-to-spot-fake-
stories-propaganda-and-hate-
speech?utm_source=facebook.com&utm_medium=social&utm_campaign=npr&utm_ter
m=nprnews&utm_content=20190322 

 
Other references: 

• Oklahoma ELA state standards: 
https://sde.ok.gov/sites/ok.gov.sde/files/documents/files/OAS-ELA-
Final%20Version_0.pdf  

• Understanding by Design by Wiggins & McTighe, 2005 
• NY Times editorial rubric: 

https://static01.nyt.com/images/blogs/learning/pdf/2014/LearningNetwork_StudentEditor
ialContestRubric2014.pdf 

• “Media literacy and new humanism” by Tornero, J. M. P. & Varis, T., 2010, Institute for 
Information Technologies in Education, UNESCO. 

 


